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AB:T7RACT

Both the child and the task need to be considered in
desi=aing any reading program. The test of the sequence and structure
of reading instruction is not simply a matter of completing the
learning activities correctly, nor is it the level of attainment
reached in the reading test, but it is rather the ability of the
student to apply the skills learned to any reading situation in which
he finds himself. Therefore, teachers need to think in terams of
reading curriculus and not narrovly in terms of reading instruction
in the areas of vord attack skills, comprehension, and reference
skills. There are three aspects of the reading curriculue which neead
consideration in planning school work: reading purposes, reading
pedia, and reading skills and techniques. Reading is too often
thought of in terms of books. The child is not prepared for effective
reading unless he has had experience of the whole range of media in
teras of types of publication, types of writing, and types of author
purpose. Two interrelated probleams, structure and traansfer, aust
receive careful attention when planning the reading curricelum. The
use of the total curriculum as the basis for reading instraction
holds out the greatest hope of a higher level of success in the
future. (SW)
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Scauence and Structure ip Reading Development

One of the great difficulties which has beset teachers and
research workers over the years has been the search {nr & panacea for
reading instruction, Some years ago an experienced teacher approached
me at tho commencement of the last session of a 14 session course for
remedial reading teachers saying 'We have come along faithfully to all
the meetirgs ~ I hope you are going to tell us the secret of how it is
really done tonight?,

Iz rcading we have searched for the order in which we could

present the various facets of the process so that we could be

confident th:t the sequence of learning was absolutely right. But

when we talk about sequence and structure - what do we mean? Certainly
in mathematies it would be .difficult if not impossible to teach the
concept of 'twoness! before the child has established a concept of
‘oneness'., Eyually multiplicatioa would be an e:tracrdinarily difficult
process to mastexr until the pupil had learned the addition process,

- If there is a perfeet linear oxrder in which reading skills should
be presented to the pupil then at this momeni in time we do not know
what this order is.

Indeed one might welil gquestion whether there will ever be the
discovery of such an order. Two factors militate against such a
possibility, Firstly reading is not a skill, but rather a mass of
skills, techaiques and knowledge, various facets of each being brought
into play according toc tie mature of the specific reading task under-
taken, Jecondly the abilities, personality and interests of the
individual pupil seem to exercise a controlling factor on learning
from the point of view of both order and type. This is not to say
that there carnot be necuence of structure but rather that both child
and task nced to be considered in designing any reading programme.
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Structure itself has often been used in terms of an order decreed by
published materials oxr the teacher but it could ecually be interpreted
as an overall plan or the main cl2ments around vich a progromme could
be built, Such a view would scem essential foxr although it is possible
to devise activities specifically for the mastexry of various
comprehension, reference and study skills, it is not possible to
replicate all the va.cied ronding situations in which these elements
may be needed in the future, Indeed the comprehension tests used in
schools and research projects are always unceal in comparison with

the normal usage of comprebension skills in life., ZLuthors do not
write text-books or noveis in the form of conmprehension exercises

cnd very often the pupil has Jirst to form the questions for himself
before he can taink of looking for an answer, Though x=2ading
‘ﬁndoubtedly has to be taught its use is in all areas of human
activity and is enployed not for its own sake but rather for its
outcome in terms of information, idecs or eimply enjoyment., This
however is only one of the problems which faces the teacher in

trying to give structure to the reading situation. The architect
wvhen he designs a building hus a clear vicw of the finished product,
We have no such clear view and yet zfficiency in education depends
upon the clarity with which one can see ihe end objectives,

Gephart (1970) writes tMany statements have been made which
assert that our society »ar ¢ rending prohleq, These assertions have
been made with sufficient authority aud frecueney that they have been
accepted as faect: a reading problen exists, Vhat is the desirable
level of reading compatrrce o be achioved by the individual in our
society? Even more basically, what ievel of readiag competerce is
necessary to function in our culiure? Neither of these questions
has been answered on either na empirical or iogical basis. Reading
and reading achievenment have be:n the target of measurement efforts.
over the years, but the data G2 not answer tlhe two questions cited
_9bo§e'.

Murphy in reviewing the literatuxre as part of the U,S. Projeef
0-9031 Adult Functiona! Reading came to tvhe concluszion 'However,
there exists neithexr a good estinate of the rveading ability necessary
to function satisfictorily in noder society nor a satisfactory
estimate of the absolute reading achievenen: of reasonably defined
sub-groups in the Unitcd States!. Though ihe quotation nentions the
JT.S.4. the problenm is tke same +he world over,
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Murphy in Projeet 0-9004 tried to identif{y a number of tozls
tikizh uce performed by edults in carrying out their ordinary cver vaoy
activities n a very varied samble he found thet 20% of the nd 1t
nepuAatzon could not complete 50% of the tasks. Only 20% of the
sdulte completed all tasks satisfectorily even though the iasko
thergelves were judged to be simpler in noture than the items in
connrehonsion tests which night have been given, It wouléd scen
verefore that the transfer of reading skills to loter adult reading
Letivity ic not as good as wec could have hoped. Zoually one zens
tae hvol"o yecr old child being able to extract information Ironm a
reforence book only by copying it out worg for word, the fiftecn
Yoo oid unable to cope with the use of the pacsive mood in ronerting
auerxperiment in Seicnece and the college undergroduate wasving tirae
vwecource e is not able to decide which itens of Printed mattcr arxe
~o'ng Lo be of nost help to him by any other nethod than reeding

+7
J&*ﬂ.} hi’s,

1+ would scen clear therefore that the test of the segucnece £;
sotiueture of reeding instruetion is not sinply a natter of cormin- i
tan dcenming activities corrcetly, nox the level of attaimnent react.od
in ¢ vceding test but rather the ability of the pupil to apply ihe
slkiillc learacd to any reading situation in whieh he finds hipwseolr

I womle suggest therefore that we need to think in terus of the
?ohal;g Curriculur: and not narrowly in terns of reading instruection

in th: crecs of word attack sitills, conprekension and reforense
~uf1ke '“

Th: gimplost definition of the leading Curriculun is that it i~
he fail total of ell occasions on whiech a person has contact (or
shoula heve contact) with the written vord,

Trnedietely theretore vou vill note that the fecading Curriculun
is widesr than sehool experience, it covers all o rperience, Turtheos
.TecrTag is considered not ag a thing to be taught in isolation Lu.
roiLer to bYe considered as a rart of all school activity, Hence
sending fastruetion could take place in a geography lesson because
& need nzxose just as the skill ean be used to seck out gecographical
information,
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The teading Curriculun clso suggests a preparation for the uge
of written lcnguage as an adult within society and not only &s
-~
satisfying study needs within the school,

The aeading Curriculun has three aspects which need consideration
in plonning school work, namely, reading purposes, reading medie and
reading skills and techinigues,.

Purpose in reading ic importent for the following reasons:

(a) Unless the ckild is reading with some specifie end in nind
Le in unlikely to be highly motivated towards the task,

(b) Purpose sets the type of reading behaviour which is most
appropriate to the task,

(¢) Purnose sots the questions to vhich enswers are to be founu
and helps the reader to ensure that suitable naterials arc

acleetoed,

(d) Purpose relates the work to living in gencral and enables
the child to transfer skill learning fron one task to‘othcr
gsinilar tasks,

loeding is too often thought of in terms of books. The child is
not prepared for effective reading unless he has had experience of the
whole range of nedia in terms of types of publication, types of
writing ond types of author purpose,

aeading Skills and Technigues

Thesc have been divided by Merritt into the following:

(2) Go&l scetting skills
e organization of purposes and the setiing of appropriate
gucstions,
(b) FPlanning skills
Accencing appropriate nmaterial, the survey and eveoluation of
materisls, the selection of suitable reading strategies.
(¢) Reac Okills
viord attack gkillgs, linguistic knowledge and comprehension skills.
(a) Peveloonent Skills
The evaluation of performance, the outcomes of reading, the
stornge, retrieval and communication of the resultis of reading.
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Two interrclated problems nust receive vexry careful attention
when plouning the Reading Curriculun nanely those of structure end
transfer.

Structure

There nust obviously be sonme structure in a reading progranme if
progresr is to be made, Xowever there is little evidence to support
the Be! aviourist claim that all skills develop in a linear nanner,
There arce genexelised stages of development in reading but there does
not scen to be any one periect growth patterm with regaré to the
steps in the developuent of reading skills, Indeed children ot the
sane general lovel of reading ability evince & wide variety of levels
of developnent in the various snb-skillp of reading. Certainly a
single scheme of work im reading which all children should follow
docs not seel a realistic objective. Rather should the teecher
beconc so knowledgeable concerning the skills of reading that she
can analyse any task in terns of skill needs and know which type of
help a child will therefore need to conplete the task successfully,

Txransier

It ic easy to tcach o skill well, even for it to be nasteredl
and yct for the child not to apply it in other situations where its
use is relevant., Most teachers will have net with this in the use
of phonics. It may be that the child has not learned how and where
to apply the skill,

The nore nunerous the different types of reading occasion vhich
can bc set up for the use of a skill the nore likely the chilé is to
realise that type of cccasion in which it is appropriate to use the
skili. If skills are taught in Qevised situations in isolation fron
the areas where they could be used it is obvious that transfer becones
difficult., It would scem therefore that the early association of
skills with recalistiec purposes is pore likely to aid their effcetive
usage later,

Planning the Heading Curriculun

Ho patter which situation the teacher igc in there will be certeain
consirainte which foxrbid the establishnent of the ideal, if it exists,
reading curriculur, The teacher pust however take a very close look
at their situation to sec what approaches are likely to be nost
effeetive,



COPY AVAILABLE

BEST
St il cs 8 e WO najor direetions
M1 Cowrencinm with the total curriculwm and finding ways of ensuring

that gresth in readinr ckills progresses smaothly.

(B) -someacins it eRkili teach 2ing and then providing suffieient
opporiaicics fo0 EReldr xealiatic applieation,

’ ~

The fellowiag srees +ill nend to he consicercd.

t&) " School build

v2r o Tvpe of materials and couipment aveilable

2) Bow the staf! rRre organised

«1)  How the eli:dren ard grouped

) Jhat educationnl ideals are held

)} What tvp2 ¢Ff bhohiavicur is expected fron the children in
learning and teaching situations

(&) Whal rontaci with other groups within and outside the

acheo™ Js rosuinle,

iTne B8bove 4:84ussedn i coansidered at length in Units 10 and 1)

Vthe Reading arriculux’ of The Onen University Course E261
wLarfic Develarmeait),  (Moyle 1973),

Ev iS the preseni writer's belief that the uge of the total
curviculun as the oasis for reeding inctruction holds out the greatest
hope of @ hirher leval of suncess in the future. This of course
places a great buvden uponr t2achers tor they rmst carefully obgerve
the child ant the lnuwg he uvpdertoleos taking every opportunity thai
+8 offered Lo give that teaching viieh will eoxrtend skiil developneni.
The teacher needs % have soro bacl-up gexvices if this is to sucoeed
The suggesiioas whrielr oliot kave been found to provide this type of
teacher he'y brt equally are usavle by pupils at this stage of
development. Tt ig no<ed that when children are involved in the
planning er the work in thic woy they become nuch wore indepcadens
22 the learning sitvation,

Range of ivaes -7 weiisn

Wher helplig a ¢hiid to plan any piece of work it -is uscful o
have - - mnemonic whicii will help locate all the possidle sources of
printed media which could ve helpful, Froquently cheek-liste of tho
type set out below can help the teacher to fina new dinensions itn ¢

welt wora subject area. A further uge could be found in the

-

Q
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dcvelopuent of resource systens within the school,
Fiction

Textbhooks

Reference Yooks

Journals

Mageoines

Nespapers

Conics

Brochures

ratphlets

AQvertiscrnients and Notices
Legal docunients

Reports and Minutes

Forus and Tuestionnaires
Regulations

Instructions

Letters

Children's written work
Signec and Synbole

Fliers

Types of gutlor purposc

The child should have contact with the full range of author
purposes if he is to be able to set appropriate reading strategies
end so becone independeat &s a reader. It would seen rather obvious
that the intent of the author affects the presentation of the content
and sets the scene for the type of responses which the reader should
nake,

To entertuin = novel or dramatic worlk

To ihform - encyclopaedia, certain types of letter or brochure
To persuade - advertisement, political panphlet

To elieit information = questionnaire, forn, letter

To proscribe - legal documents, regulations

To preseribe - instructions

Types_of writing style

Varictions in the style of vriting set the linits on appropriate
reading strategies as well ac helping in decisions as to the
suitability of & certain docunent to the purposes of the reader.



Deseriptive - static - house specifications :
Descriptive = dynanice -~ car production
Rbetorical -~ inductive - research paper
Rhetorical - deduetive - philosophical paper
Icperative = legal document

Intexrogative ~ questionnaire

Exclanatory - religious tract

Reading Purposes

Children equally must explore the range of hunman purposes if vhey
are tc use reading as & najor skill in the situations they will neet
in adult life. The following is derived from the five basic division-
of human purpose proposed by Merritt.

Hone and Fanily
Leisure
Consuner
Commnuni ty
Enplovuent

4Associating Purposes and Media

It ic useful to coupile natrices using any of two of the above
lists or sinilar 1lists devised by yourself, Again these could forn
the basis vf resource units but they are helpful in drawing up the
possible raage of printed neterial wh-ch could be of iise for'a given
subject arcee orxr centrc of interest., Further such matrices kept as
rececords will teil the teacher whether the work undertaken is covering
the whole range of purpostés and nedia,

Classification of Media

Bowe and Fanily

Housing Health Housekeeping Personal

1. Fiction Dickens Camus McDonalad

"Bleak "The Below the Dickens

Housge" Plague"® Stairs
2., Text book "Hones Dr Spock Good Eygiene

through Housekeeping

the Lges"

Pevsner
3. Ref. book "History of |First Aid Mrs Beaton Encyeclopeadia

British Manual

Architec-

ture”
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Bousing dealth Housclkeeping Persongl
4, Journal surveyors The Lancet |Good Diary
Journal Housekeeping
(Fanil
Circle
5. Magazine vHores and | Fanily Fanily Yonan
Gexrdens® Doctor Cirecle
6. llewspaper Dalton's Th2 Leigh
Veekly Vegetorian |CGesotte Sun
7. Conie Inpigront Dental The Ganbols | Volentine
Cartoons Cartoon
Publications
. 8. Brochure Catalogue B.M.A, Gas Services | Body Building
foxr Cola Booklet
Youses
9, Poamphlet Iverglace M. CoH, fppliance Cosnetic use
Double pauphlet leaflcts
Glazing
10, Notices and |/ uctioneer's|/nti- Coupons Shopping
rAdverts Notice snoking
wvarnings
11, Legal Deeds Medicel E.P. Birth
Cocunients Card Certificate
12, Reports and |{Council Health Pouscikpeeing | School
Minutes Minutces Comnittee accounts report
stepoxt
15, Forns cnd Census Life Markot Registretion
~uestion- insurance research (pirth ete,)
naires
14, Regulations | Bye-laws Public Safety in Diet
Health the Hone
regulations
15, Instruetions|Do=-it~ Medicine iring a Child care
yourself bottle 1lab plug
Boue Xits labels
16. Letters Mortgoge / bsenca Bills Love lettexs
negotifi~ notes
tione
17. Fliers Toteto Drug Ziscount Clud
lgents leaflets voucikers nembexship
circular
18, Signs and Crdnance ned Cross Yoolnakr "
Syabols Survey Maps Ce
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Skills\

The- teachker will be.belped by sone list of skills whiech should
be developed at this stage of school life C.8s Strang, Here it is
only possible to list the areas in which these skills lie.

The pupil must learn to read efficiently. for any purpose for
vhich a need arises and not least that he can road for personal
plecasure,

The pupil oust leern to plan his reading in the 1ight of the
purpose he bhas in nind,

The pupil oust learn to loecate the type of material which he
needs to satisfy his purposes. (library -and survey skills) and find
those sections of a text likely to be of most help (reference skills),

The pupil nust learn tc .select the nhost appropriate reading
strategy for the _task in hand. These are of three aajor types:

(a) Study reading - a rather slow and careful approach involving
all lcvels of comprehension, ability to nalke notes anad precis
and to neporise,

(v) Skinning ~ roading quickly to gain a general inpression.

(¢) Srenning - reading quickly to find isolared pieces of inforuation
rather than reading the total text,

The pupil oust learn to understand, process and nake good use of
the results of his readiug. There appears to be a nunmber of levels
&t which this tekes place,

(a) Literal conprehension. The ability to give answers to questions
such as 'what did the author say?' and follow sinple directions
and instructions,

(b) Translation, No two people regularly use the sape vocabulary
oxr sentence structurcs to express identical ideas, /s we can
only thiuk effectuslly in our own vocabulary and structure it
is necessary to reexpress the author's wori in our own language,

(¢) Reorganisation, The classification and often re-ordering of
ideas presented into a form more easily handled by the rcader.

(d) Ianference. Appreciation of nain and supporting ideas, cause
and effect reletionships and the predicetion of outcones.
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(e) Evaluation, Making judgements concerning relevance, reality,
author purpose, bias valicity ete.

(f) Appreciation, Emotional response to the material, style,
characterisation and plot,

(g) Memorisation. Selection and memorisation of those elements
felt to be worthy of the effort.

(h) Letion. Making use of the results of the nrocessing. This
could be immediate or long term and the ection could be of a
varying nature from imaginative thinking to the nndertaking of
sonte physical task,

FPlanning - sterting with content

If a teachexr tries to develop reading ckills by taking opportunitiec
for skill teaching whieh arise from the total eurriculum then sone
planning device is needed as well as a thorough understanding of the
nature of reading skills, I have found Merritt's G,P.I.D. sequence
of great value here for the children can learn to operate it thenselves
over & period of tine.

Goals -~ T‘hat should I do?
Vhat do T want to do and why?
Which are nost important to ne and to others?

Plans ~ ‘hat nmight work$
What information do I need?
Vhich skills will I need?

Inplenentation ~ in I exercising methods and techniques appropriately?
An I keeping ny goals clearly in nind?

Developnent ~ Did I get what I wanted?
Jow can I use 1y findings?
Bow can I store ny naterials?
hat foliow-up activities seen worthwhil:?

On arrival at the planning stage the fol.owing three possibilities
pight arise fron the point of view o skill developnent,

(a) A1l the skills needed to complete the activity have been learned
so that the whole piece of work will be a consolidation of
previous skill-learning,
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(b) Readiness for the development of skills not previously learned
is such that with support the child will nester the skills within
the worl: to be carried out.

(o) The child uust have some specific instruction before he can
proceed to the inplenentation of his plans. Transfer difficulties
should not srise here as the need for the skill has already been
reaiised aend innediately it is nastered then it will be used and
consolidated in a realistic reading context.

Purpoge - resource grids

These fora a siuple but useful way of ensuring that reading for
infornation is effectively carried out. One of the great problens
teachers find when young childrem are sent to books for information
is that they copy large chunks of text out of books without processing
it., The usual cause of this type of behaviour is that they have not
broken down the questions to whick answers are required into
sufficient detail., For & long tine the child needs help to do
this successfully,

Qutline exanple

Coglnining

Purpose Source Resource Skills

How was coal 1. Librery Text and Indexing, Scanning
forned? 2. Museun reference Interpretation of

books diagrans, Sunmarising
collecting inforneation.

Yhat are niners| 1, Miners Interviews Transposing spoken

like? 2. Union Union records{language into written
3. Library Song books language, Reading betwee-:
Soeiological {the lines, Evaluating
histories differing viewpoints.
What is coal 1., Library Charts Interpretation and
used for? 2. Governnent | Tables collation of infornation

pinistries | Description [{Interpreting technical
3. Coal Board | of processes [information
4, Electricity
Board
5. ¢as Board
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‘hen one starts from a ukill-learning base them it is icportunt
to legislate for the iummediate wider usage or these skills an@ this
i3 not nlways casy. COne night for exaumple teach & particular phonic
rule and find that the instonees of that fule met in the aert few
deys of xeading oxe so few that the fule is forgotten.

An interesting poszibility arises in the case of reading
loboxratories. Basically the ehild reads a short nassage and then
couipletes comprehension, word study and phonie exercises based unoen
it., Left there tke skills could be aszociated only with the laborato:r:
situation, However the short passage must have sone content and if
the child is interested by it there iz the possibility of following
the exercise up with reading in the sane topic aree. This is
facilitated in the S.R..L. laboratories which have a library of books
setehed for reading level and content and also 1ist books fron other
publishers which cover sinilar subject matter.

Yhichever approach is used we rust ensure that we produce aduits
vho do read and not nerely those who con read, Murphy suggests that
the average /mexricen shendes nore than ninety nimites of every day in
sonig sort of reading activity. So far, so good. However ruch of the
reading activiiy appears to bring little satisfaction so we nust adl
& further criterion for gsvecess - the reading should be effective i
it i1s to he at all woriawhiie,
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